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ABSTRACT
DIFFERENCES IN PERCEPTION OF ADMISSIONS PROCEDURES
CRITERIA OF MASSACHUSETTS COMMUNITY COLLEGES
by Ellington Cortez Moore
B. S. - South Carolina State College
M. S. - South Carolina State College
Ed. D. - University of Massachusetts
Advisor - Dr. Daniel C. Jordan
Traditionally, the purpose of the admission offices of
community colleges is to decide on the applications of students seek-
ing admission to the institutions. These decisions to accept or
reject applicants are made according to the policies established by
college officials. These procedures and criteria for admission to
career programs determine the types of students to be admitted to
the programs. Assuming the curriculum planners are concerned with
making programs relevant to the population the career programs are
designed to serve, the types of students accepted in career develop-
ment programs of community colleges will dictate the educational
offerings (including curriculum, instructional methods and materials,
equipment and facilities) needed to meet the educational objectives
of the program.
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The purpose of the study is to attain knowledge of the
differences or lack of differences between the procedures and criteria
for admission to career programs as stated by the admission
officials of Massachusetts Public Community Colleges and the
perception of the procedures and criteria for admission to career
programs held by administrators, faculty and students of the colleges.
The population of this investigation includes the administrators,
faculty and students of the Public Community Colleges of
Massachusetts. The purpose for selecting these three groups is to
include the total population whose primary concern and involvement
is in education.
Questionnaires were distributed to a sample population of
administrators, faculty and students. They were distributed to all
administrators of each college, twenty faculty members randomly
selected from each college, and five percent or fifty (whichever was
greater) of the students randomly selected from each college.
Data were collected through the use of interviews and
questionnaires. The objectives of the interviews were: (1) to assist
in the validation of the questionnaires to be used for collection of data;
(2) to attain knowledge of the procedures and criteria for admission
IX
to career development programs of the Public Community Colleges
of Massachusetts, and (3) to pinpoint misperceptions of administrators,
faculty and students concerning the procedures and criteria for
admission to career development programs.
The mean scores of each population selected for the study by
college and total for all of the respondents combined indicates a
significant difference between the stated procedures and criteria for
admission to career programs by the officials of colleges and their
perception of the procedures and criteria for admission to career
programs. The mean scores of the correct responses of the twenty-
nine items, two sub-items under item twenty- seven, of the question-
naire indicate a significant difference between the stated procedures
and criteria for admissions to career programs and the perception of
the admissions procedures and criteria by administrators, faculty
and students selected for the study. The average percentage of
difference of the incorrect responses to the items of the questionnaire
are: administrators - 62.
1
percent, faculty - 65.6 percent and
students - 65. 6 percent. The mean scores of correct responses of the
twenty nine items of the questionnaire for administrators - 11.02,
faculty -9.9 and students - 10. 0. The mean score of the total
population correct responses is 10. 00. The standard of deviation
from the mean by groups are: administrators - 3.2, faculty - 3.5
Xand students - 3. 0 and the total population 3. 1. The one way
analysis of variance for the total sample of administrators, faculty
and students yielded an F ratio for which the probability is less than
. 001, and for the total sample by school the probability of F was less
than
. 001. These results indicate that the administrators, faculty,
and students do not accurately visualize and understand the
admissions procedures criteria for career programs of the Public
Community Colleges selected for the study.
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CHAPTER I
INTRODUCTION AND STATEMENT OF THE PROBLEM
Traditionally, the purpose of the admission offices of com-
munity colleges is to decide on the applications of students seeking
admission to the institutions. These decisions to accept or reject
applicants are made according to the policies established by college
officials. Likewise the procedures and criteria for admission to
career programs dictate the types of students to be admitted to the
programs. Furthermore, the types of students accepted in career
development programs of community colleges should dictate the
educational offerings, including curriculum, instructional methods
and materials, equipment and facilities needed to meet the educational
objectives of the program, that is assuming that curriculum planners
are concerned with making programs relevant to the population the
career programs are designed to serve.
Curriculums must be concerned with the learning ability,
social and economic needs, and maturity of the student as well
as the specific training demands of the occupation. 1
*A Guide for the Development of Curriculum in Vocational-
Technical Education . Division of Vocational Education. (Los Angeles,
California: University of California), p. 8.
2Curriculum planners should concern themselves with the
learning ability of the students, the social and economic needs, the
maturity of the students and the specific training demands of the
occupation. For this, it seems to be essential for administrators and
faculty to have a valid perception of the procedures and criteria for
admission to career programs.
Yet psychologists generally agree that individual perceptions
differ. No two individuals will interpret a given visual stimulus in
exactly the same way. Evidently the differences lie within the indivi-
duals who deal with the stimulus. However individual perceptual
differences do not cause facts to be uncommunicable to such a degree
that a relatively valid understanding of these facts becomes impossible.
An accurate perception of admission procedures and criteria
is essential to the admission office, administrators, faculty and
students who are involved in career programs of the community
colleges if these various groups are to make decisions that will be
realistic and helpful to the populations they serve.
Vocational-technical curriculum planners, like others, must
start with basic educational decisions which lead to sound educa-
tional policies. These decisions must take into account at least
four major determinants: (1) the nature and needs of our society,
(2 ) the nature and needs of the learner, (3) the nature of the
learning process, and (4 ) the nature and role of the teacher. 2
^ Ibid.
,
p. 10.
3Knowing fully the perceptual differences relating to the
procedures and criteria for admission to career programs which may
or may not exist in the minds of administrators, faculty and students,
the administration can make decisions to innovate, change, revise or
continue present practices based on the needs of the students they
admit. Once misperceptions concerning admissions policies are
known, new kinds of communications can be devised to reduce them.
The communication mechanism should be set up in a manner
which does not imply or indicate that the procedures and criteria for
admission to career programs are designed to select or admit
students who may be considered to be second-class citizens.
Harris argued that the primary objective of vocational
programs should be to blend the intellectual and the practical
and contended that separation of vocational education and
academic education will not only obscure this goal but will
create second-class citizens of vocational students. 3
The fact is, federally supported vocational-technical programs from
1917 to the present have not adequately served the total population who
could profit from it. Furthermore, vocational-technical education
should be designed to attract and retain students who need such
programs.
^Review and Synthesis of Research in Trade and Industrial
Education. The Center for Educational and Technical Education.
(Columbus, Ohio: The Ohio State University), p. 14.
4Vocational education is not available in many schools. When
enrollment is compared with age groups to be served by voca-
tionai education there is generally (a) a gross lack of availability
nationally
,
and (b) a wide variation in availability among the
Opportunity for vocational choice is greatly limited. A
special study of six States revealed that, although two-thirds of
the schools offered one or more vocational programs for in-
school youth, nearly half of the schools did not offer home
economics or agriculture, nearly 90 percent did not offer trade
and industrial education, and nearly 95 percent did not offer
programs of distributive education.
Service to the urban population is meager. The vocational
enrollment of 18 percent of youth in high schools in the large
cities is inadequate in the great population centers. 4
Admissions criteria and procedures should, therefore, be
designed to attract students who can benefit from career development
programs and the programs themselves should be tailored to meet
the needs of students who are admitted. If administrators, faculty,
and students perceive admissions criteria and procedures with little
congruence, faculty will be preparing curricula that do not meet
students’ needs, students will take courses that are not what they
thought and will be disillusioned, and administrators will be burdened
with all the problems inevitably rising out of this lack of agreement.
The problem to be investigated in this study centers around
^Advisory Council on Vocational Education. Vocational
Education: The Bridge Between Man and His Work. (Washington,
D.C.: Department of Health, Education and Welfare, 1968), p. 6.
5the operational difficulties of career development programs which are
in part caused by the inconsistencies related to admissions procedures
and criteria among administrators, faculty and students.
Purpose of the study
. The purpose of the study is to attain
knowledge of the differences or lack of differences between the pro-
cedures and criteria for admission to career programs as stated by
the admission officials of Massachusetts Public Community Colleges
and the perception of the procedures and criteria for admission to
career programs held by administrators, faculty and students of the
colleges.
An accurate perception of the procedures and criteria of the
Public Community Colleges in the Commonwealth of Massachusetts is
important to administrators, faculty, and students. Such knowledge
will provide a valid base for decision making as it relates to their
involvement in career programs.
CHAPTER n
REVIEW OF LITERATURE
The purposes of the review of literature are: (1) to survey
the related literature as an important part of the definition of the
problem; (2) to avoid unnecessary duplication of research of the
problem and (3) to organize a program of reading related to the
problem. This review of literature is presented in three parts: (1)
an overview of admission policies, (2) research related to perceptions,
and (3) procedures and criteria for admission in specific institutions.
Overview of admission policies . The community junior
colleges are growing in importance, scope and diversity as a part of
higher education in America. It is imperative, therefore, that college
officials give serious attention to admissions procedures criteria.
These policies are the major factors in determining the ultimate
population and characteristics of students attending various colleges.
Some of the major criteria of colleges’ admissions policies
are: past academic performance, scholastic aptitude tests, motivation,
character, personality, special abilities and interests, extra-
curricular skills, and economic status. These will be discussed in
7detail throughout this section.
Traditionally, the students’ past performance in subject
matter courses in a secondary school are designated as their
academic record. The academic record may include subject grades,
rank in class, achievement tests, interest tests, and teachers’
comments and recommendations related to their academic
performance.
Although the academic record tends to speak for itself, it is
strengthened materially by the corroborative recommendation of
teachers, the school principal, or the guidance counselor. Most
colleges with selective programs of admission, moreover, rely
on responsible high school people to give confidential judgments
that sometimes cannot be written on a form or transcript--
judgments which provide a basis for evaluating the written
record. 5
The use of the secondary school academic records for
admissions purposes has no set pattern among colleges and univer-
sities. Some colleges have a fixed cut-off point for the high school
grade averages, others are flexible. Some colleges consider subject
courses only, while others base their decision to admit on the entire
secondary school record. The quality of a particular secondary
school is a factor considered by some colleges before applicants are
admitted.
^Kenneth M. Wilson, ed.
,
Research Related to College
Admissions. (Atlanta, Georgia: Southern Regional Education Board,
1963), p. 5.
8The colleges that use the secondary school records as an
admissions factor may consider national, regional, and state
accreditation as well as whether the school is public or private as a
basis of determination of the validity of the students’ academic
performance. After the secondary school’s qualifications have been
established, the college admissions personnel consider other factors
that may be used to determine admission or rejection of students.
The College Entrance Examination Board and the American
College Test are also widely used as a criteria for admission.
The Scholastic Aptitude Test is considered by most colleges
to be an important criterion for admission to the colleges, although
some colleges do not use the Scholastic Aptitude Test for admission
purposes. The test results are used as a base for guidance and
placement after students are admitted to the college.
There are still other colleges that accept students without
the use of any test results for admission. In this case, the criteria is
identified as a ’’minimum criteria for admission. ”
The minimally selective category constitutes the largest
number of institutions in this volume. The admissions policy
is to accept any student who meets minimum requirements.
The requirements are usually high school graduation and a
certain minimum number of units of academic preparatory work,
typically, about twelve. In many areas, the state colleges and
universities are required by law or custom to accept all
9resident graduates of the state high school system. ®
College admissions procedures may include more academic
factors for admission. However, evidence indicates that aptitude
and/or achievement test and secondary academic performance are
the major predictors used to admit or reject applicants.
Prediction studies in the area of college admissions, for a
period of thirty years, have shown a monotonous similarity in
respect to the types of variables studied and the general nature
of findings reported. Preponderant emphasis has been placed
on studies of aptitude and/or achievement test scores and some
index of secondary school performance as predictors of college
grades. In general, the latter has been found to constitute the
most valid single predictor of college performance in a variety
of collegiate contexts. Both types of evidence combined
typically lead to better prediction of college success than either
alone. 7
The colleges include other types of factors in their admissions
procedures criteria. These factors may be identified as ’’non-
academic factors” or ”non-intellective” relevant to the admissions
process. The measures of the non-academic as variables in the
criteria for admissions have not yielded substantial correlations with
academic performance. Some of the colleges consider these factors
to be important. However, it is my belief that the non-academic
Allan M. Carter, ed.
,
American Universities and Colleges.
(Washington, D. C. : American Council on Education, 1964), p. 8.
^Kenneth M. Wilson, op. cit.
,
p. 4.
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factors present significant areas for further study and investigation.
Felix C. Robb in his discussion of "What Factors Should Determine
Admission Policy” made the following statements concerning "non-
academic” factors.
Motivation. The factor of general motivation and ambition
needs study and clarification. Why does the student desire to go
to college in the first place? Why to this or that particular
college or university? Who is motivated, the student or the
parent? How dominant in the decision to go to college are "herd
instinct” and concern about social status? Can we begin now to
do what we’ve always wanted to do: i. e.
,
weed out the casuals,
the incompetent, and those mate -hunters who lack basic
qualifications or interest in a serious intellectual experience?
Can we guide into other and better channels those who are
morally or emotionally unfit for membership in the academic
community?
Character
. Good old-fashioned character -- honesty,
reliability, responsibility -- seem to have gone out of style in
some quarters along with "character loans” at the bank. But
a surprising number of colleges and universities still cite
character as a qualification and emphasize it. This factor
should be high on the list of desirable attributes of college
applicants.
Personality . Here is a big, inefficiently handled area,
including such concepts as, for example, emotional stability.
As we seek better teachers for America’s schools, for instance,
we urgently need to find ways for early identification of those
individuals whose emotional problems make them unfit for
classroom teaching.
Special Abilities or Interests . Most colleges and universities
seem to be vastly more concerned about general collegiate
aptitude than about special talent or highly specialized interests.
This is peculiarly logical for liberal arts colleges if they are to
perform in accord with their stated missions. However, there
is much need for consideration of individuals with highly
developed abilities in one area and I would place this factor near
the top of the list if I desired to bring together a stimulating
11
student group. Breadth of general education and specialized
competence need not, indeed ought not, to be mutually
exclusive but a new mavericks are valuable.
Extracurricular skills. I am inclined to believe that students
with unusual proficiency in extracurricular skills such as golf
baton-twirling, swimming, football, piano-playing, etc.
,
shouldbe given consideration if they can meet honestly applied standards
of admission. They are useful -- even inspiring -- citizens to
have in the academic community.
Economic Status. Increasingly we screen applicants for
college not merely on their human traits but on their ability to
pay for higher education. Because this results in a serious
loss of talented manpower from the top quarter of high school
grading classes, I view the more adequate financing of college
work for economically deprived but bright students as a must
for our society.®
There should be further investigations of the non-academic
factors as they may relate to the procedures and criteria for
admission to career programs. It is possible they may identify
potentials for success that standardized test and past academic
performances may not reveal.
The use of past academic performance and aptitude and/or
achievement test seem to be a question in the mind of Dr. Dwight W.
Allen, Dean, School of Education, University of Massachusetts and
his staff as to the validity of the use of these factors as major
determinants for admission to higher education institutions. Some
colleges and universities are admitting students with the "minimum"
^Ibid
.
,
p. 8.
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criteria tor admission. The Public Community Junior Colleges of
Massachusetts admitts students with the minimum criteria and those
judged to need further academic development are placed in a
development program for one semester or one year before admission
is granted to a specific career program. The University of
Massachusetts has a program, The Committee for the Collegiate
Education of Black Students, known as CCEBS, which admits
students with "minimum criteria; some are admitted with a high
school diploma only.
The Public Community Junior Colleges in Massachusetts
state that the colleges have an "open-door policy". The concept of
"open-door policy" is not clear when the colleges state that you must
have a high school diploma or equivalency high school courses as
pre-requisites for entrance into a particular course of study. The
statement below may provide one with the colleges’ conception of an
open door policy.
Some of the applicants, however, are not "qualified" for
admission, even though the colleges presume to operate on an
"open door" policy. Each college defines "qualified" according
to its own standards and judgments as to the capabilities and
academic record necessary for success in the community
college or in the particular curriculum which the applicant has
selected. It is quite evident from the data that in general if an
applicant is "qualified" he is also "notified" (that is, admitted).
Thus, it follows that "qualified" is redefined by the college from
year to year to adjust the number of applications to the number
who can be admitted depends upon the availability of student
spaces and curriculum. The limitations of space, facilities,
13
staff and curriculum by which the colleges have been handi-
capped has prevented them from really extending the ’’open-door” opportunity to all who sought it. It would seem that for
many applicants the door to post-high school education is
opened” only by the traditional four-year liberal arts keys:
College Board, college preparatory high school diploma,
adequate scores”, "potential”, and a prognosis of success. 3
The evidence seems to indicate that the public community
junior colleges of Massachusetts do not have an ’’open door policy”
which admits all those who apply for which the colleges have space.
This evidence implies that the colleges are "open” in comparison to
the criteria for admissions to four year liberal arts colleges.
The admissions policies for public community junior colleges
are often defined by the "public law acts”. These acts define the
admissions policies and authorizes the public community colleges’
officials to establish admissions policies compatible with the public
law acts. Illinois Public Junior College Act of 1965, as an example
of the admission policies and trends, states:
The Class I junior college districts shall admit all students
qualified to complete any one of their programs including
general education, transfer, occupational, technical, and
terminal, as long as space for effective instruction is available.
After entry, the college shall council and distribute the students
among its programs according to their interests and abilities.
Students allowed entry in college transfer programs must have
ability and competence similar to that possessed by students
Q
Donald E. Deyo, Access to Qualify Community College
Opportunity
. A Master Plan for Massachusetts Community Colleges
through 1975. 1967, p. 14.
14
admitted to state universities for similar programs. Entry
level competence to such college transfer programs may be
achieved through successful completion of other preparatory
courses offered by the college. 10
J
The implication of public laws establishing guidelines for
admission policies indicates that innovation, revision or changes
in present practices for admission may require legislative approval
before any desired change can be made when these changes are not
within the framework" of the established admission policies.
Research related to perception. During the 1960’s some
researchers were engaged in studies related to the perception of the
college environment. The implications of these researchers are
important. The perception that individuals have of the college
environment may have an adverse or favorable effect on persons as
they relate to the college environment.
According to Charles J. Gelso and David M. Simms, 11 during
the past decade an area of study has developed in higher education that
has major implications for student personnel workers. Researchers
^College Entrance Examination Board, "College Admissions
Policies for the 1970’s", (New York, 1968), p. 77.
^Charles J. Gelso and David M. Simms, "Perceptions of a
Junior College Environment", The Journal of College Student
Personnel
,
(January, 1968), p. 40.
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have begun to make attempts at systematically measuring the
characteristics by college environments. A number of different
techniques and instruments have been devised to measure
environmental characteristics of colleges. Through the use of these
techniques and instruments, it has been found that different college
environments have differentiating effects on the behavior, values,
aptitudes, and career choices of students as well as on the type of
academic and co-curricular programs that an institution attempts to
implement.
One area of controversy in the college environment research
has been whether or not an institution’s scores on environment
measurement instruments such as the College Characteristics Index
and the College and University Environment Scale are significantly
affected by certain characteristics of the persons who are perceiving
the environment.
1 9Baker
,
using the College Characteristics Index, recently
found that there were significant differences in the perceptions of a
college environment among students in different types of residence,
e. g.
,
living with parents, on campus or in boarding homes. Baker’s
study was designed to determine if there were any differences in the
l^ibid.
,
p. 40.
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perceptions of a residential, junior college environment among (a)
students who live at home (commuters), (b) students who reside in
college dormitories (residents), and (c) faculty members.
The results indicate that the perceptions of the faculty,
residents, and commuters were generally similar. The relative
order, in terms of strength, of the five dimensions of the environment
was the same for faculty and residents: (1) practicality, (2) community,
(3) propriety, (4) scholarship, and (5) awareness. The commuters
differed from the other two groups only in that they perceived the
propriety dimension as being more prominent in the environment than
the community dimension.
Newton E. James^ studied the values and perceptions of
college students at a southern university. Comparison was made of
these groups of students to see whether there were differences
between them with respect to their perceptions of the campus
environment and their preferences regarding the development of
academic life of the university. The comparison groups were as
follows: (1) talented successful students, (2) talented unsuccessful,
and (3) other students. In regard to the students' attitude toward
l^Newton E. James, "Values and Perceptions of College
Students”, Journal of College Student Personnel
,
(December, 1968),
p. 119.
17
instruction and curricular offerings, the talented successful and
other students were, in general, favorably impressed with the level
of instruction, the educational climate, and the administrative
arrangements. In contrast, many of the talented unsuccessful
students found the level of instruction too low to maintain interest,
were more resistive to what they saw as authoritarian, paternalistic
treatment, and had less contact with their professors than did their
more successful classmates. This talented unsuccessful group
presents a great challenge to higher education and further observation
and study of this group should be productive of ideas and examples of
aspects of perception of the instructional environment which can be
improved.
Research related to perception indicates that educators are
concerned with the junior college environment, value and perception
of college students, college expectations, experiences and
perceptions. One may conclude that how persons see and understand
the college may have an effect on the behavior, values, and attitudes
of administrators, faculty and students of the colleges. Perception,
therefore, is a significant variable for educators to understand in
order to decide whether or not to innovate, or revise or maintain
present practices related to career development programs of the
community junior colleges.
18
Procedures and criteria for admission in specific
institutions
. Research on the procedures and criteria for admission
to career development programs is almost non-existent in the
research reviewed. The reviewer was successful in collecting a
limited amount of material on the general subject of admission
requirements, selection of students and criteria for selection in
specific institutions. The reviewer considered the differences to be
a matter of phraseology. The research reviewed was not specifically
designated as procedures and criteria for admissions to career
development programs of community junior colleges.
According to a study by Boris Blai 14
,
data on selection
criteria for admission to small (under 1000 students) junior colleges
were examined. Questionnaires were sent to 375 small colleges, of
which 275 responded (139 public, 48 private, and 86 church- related).
Nine criteria were used for admissions selection: (1) high school
record, (2) other standard test scores, (3) principal’s or counselor’s
recommendation, (4) rank in class, (5) scholastic aptitude test scores,
(6) personal interviews, (7) other recommendations, (8) extra-
curricular record, and (9) National Merit Scholarship Qualification
l 4Boris Blai, Jr. Smaller Junior College Admissions
Criteria, Selections and Enrollments. (Bryn Mawr, Pa. : Harcum
Junior College, 1969).
19
Test. The first was used by nearly all of the colleges, the last,
by only a few. Of the three kinds of colleges, generally speaking,
the public ones presented the least number of admissions barriers,
the private colleges the most, while church related schools fell
between these two extremes. This indicated that the public colleges
accepted most applicants (94%, in accordance with the usual open
door policy); the private schools, the fewest (71%), and the church
supported schools, (83%). The students actually enrolling in each
case, of course, were fewer than the number accepted for admission.
The attrition rate for accepted applicants was lower for the public
institutions, next for the church- related ones, and highest for the
private schools.
Based on projections of needs, students, costs, facilities,
and staff, Arthur G. Coons* 5 recommended that public higher
education in California consist of three segments—The University
of California, the State Colleges, and the Junior Colleges. He
suggested that enrollment at the University be restricted to the top
one-eighth of California Public High School graduates, while the
State Colleges students be selected from the upper one-third, and
* 5Arthur G. Coons, A Master Plan for Higher Education in
California, 1960-75. (Sacramento, California: California State
Department of Education), 1967.
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Junior Colleges admit all high school graduates. According to Coons,
junior college functions include lower division transfer education,
vocational-technical programs leading to employment, and general
or liberal arts courses. He suggests formation of a coordinating
council with members selected from these three program segments,
plus representatives from independent colleges and universities, to
serve as an advisory body in matters of planning, review, coordina-
tion, and development. Discussions of projected enrollments,
facilities and recommendations for additional institutions, staffing
needs, and financial problems are included in the report as well as
detailed discussions of all phases of the public higher education
system.
By historical precedent and state legislation, public
community colleges are and will continue to be open-door colleges
according to John E. Roueche and Allen S. Hurlburg^®. Community
colleges are properly viewed as the means of providing educational
opportunity for all, including the low achiever. The open door
policy, however, will be valid only if students can achieve their
goals. Their success will determine whether the door is really
16john E. Roueche and Allen S. Hurlburt. "The Open Door
College: The Problem of the Low Achiever." Journal of Higher
Education, Vol. 39, No. b (November 196b).
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open or merely revolving.
Shelton’s 17 research discusses the use of traditional psycho-
metric devices to predict an individual’s academic performance, and
to determine his admittance into a particular curriculum, particularly
in today’s open door, comprehensive, community junior college. To
begin with, according to Shelton, most reported uses of the typical
achievement or aptitude test appear to ignore such critical elements
as: (1) factors influencing the size of the validity coefficient, (2)
descriptors of the sample used for correlations, (3) the standard
error of estimate, and (4) standardized regression coefficients
(BETAS) in the actual regression equations. In addition, past
research has demonstrated that little can be meaningfully added to
high school GPA as a predictor of college success. Shelton feels a
more appropriate alternative for admission’s procedures is to
determine entry-level skills required by a particular course or
curriculum, and to develop procedures that permit evaluation of
these skills. Such a practice would encourage course and curricular
admission criteria to be related as closely as possible to course
content. Such an approach can be implemented through counseling
17M. Stephen Shelton. ’’Entrance and Placement Testing for
the Junior College. ’’ Junior College Research Review . Vol. 5, No. 4,
(December, 1970).
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and encouraging students to attempt only those courses for which
they have a high probability of success.
Ben M. Harris18 in his article "Admissions Screening with
Leaderless Group Discussions” stated:
The colleges and universities all over the world are faced
with the task of selecting their students from among many
applicants. Identifying the best qualified students has always
posed a problem for registrars and other college officials, but
this problem has been greatly magnified in recent years by the
growing numbers seeking higher education, by rising standards
of expected academic performance, and by recent research
studies casting doubt upon selection procedures which may
penalize the creative intellect.
The new Pahlavi University of Shiraz, Iran has been
struggling with all of these admission problems in an effort
to create a new and modern university in the ancient Persian
City of poets Hafez and Saadi. Faced with five times as many
applicants as could be admitted, with inadequate high school
records, and determined to build a superior program with a
superior student body; the officials of this small, young college
recently began to pioneer the use of leaderless group discussion
techniques for final selection of their 1963 freshman class.
The necessity of selecting only one applicant out of five for
admittion to the Pahlavi University in Shiraz, Iran is not an
unusual problem. It demands the use of nominations and the
analysis of high school grade records to determine those
applicants with good academic aptitude. However, the desire
to identify also, those applicants with high creative thinking
abilities has led to a plan for using leaderless group discussion
techniques for final selection of otherwise acceptable applicants.
* 8Ben M. Harris, ’’Admissions Screening with Leaderless
Group Discussions”, Journal of College Student Personnel (October,
1968), pp. 38-41.
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Killcross 19 Procedure for Selecting Entrants to Technical
Courses presents an admissions procedure used in Edinburg for
selection of applicants for technical courses.
This method of selection is the outcome of two earlier
stages of study.
In the first stage, a general investigation indicated which
abilities or attainments (as measured by tests) were most
related to success in technical courses. This investigation was
carried out by a colleague in the Applied Psychology Unit,
G. W.G. Montgomery, 1961, and will be referred to as
Montgomery's study.
This, in the second stage, a tentative selection procedure
based on Montgomery’s results was used by the Bristo
Technical Institute, Edinburg, for selecting entrants to its
day release courses for the 1961-62 session. The progress of
entrants to one technical course was followed through to their
end-of-year examinations in July 1962, when a check on the
efficiency of the tentative selection procedure was obtained by
comparing the student's selection procedure scores with their
examination scores.
The results of the second stage suggested several modifi-
cations that could benefically be made to the tentative form of
the selection procedure used there, and it is this modified form
of the procedure that is put forward finally for consideration
and possible use.
The plan of the present paper, then, is this; section 2 briefly
describes Montgomery's study; section 3 outlines the tentative
selection procedures used by the Bristo Technical Institute for
the 1961-62 session, while section 4 gives the end-of-session
check made on the efficiency of this procedure; and finally,
section puts forward the modified version of the procedure.
Montgomery's Study . Montgomery's study was directed at
the wider problem of selecting suitable entrants for the various
types of engineering apprenticeship. Briefly, his method was
this. Several tests were taken at the very beginning of their
19M. C. Killcross. "A Procedure for Selecting Entrants to
Technical Courses," Journal of College Student Personnel, 1966,
pp. 173-186.
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apprentices whose later progress was closely followed. Afterive years their success in training was assessed in threedifferent ways and their earlier test scores then inspected
to see if reliable predictions could have been made from these.
reliable predictions could have been possible, then the wavis opened to reliable selection. y
The literature reviewed indicates that information on the
procedures and criteria for admission to career development
programs is limited. It is the writer's belief that persons entering
career development programs have a particular set of potentials for
development. However, evidence indicates that educators have not
devised means of identifying the potentials specifically.
Little money has been available from any source of support
research in vocational education, yet few fields of inquiry
would appear more promising in terms of benefits to individuals
as well as to society.
The leadership of vocational education has not been com-
mitted to necessity for continuous research. Those who control
vocational education funds, pre-occupied with immediate
operational responsibilities, often do not attach importance to
activities beyond those necessary in the current program.
A considerable amount of the research has been superficial,
with little depth or penetration.
Relatively little research has pooled the resources of the
different disciplines that have bearing on vocational and technical
education, such as sociology, economics, psychology, and labor
market analysis. 20
Researchers concerned with the problem of admission
policy requirements to career programs of community junior college
2^Carl J. Schaefer and Jacob J. Kaufman. Occupational
Education for Massachusetts. A Report Prepared for the Massachusetts
Advisory Council on Education. June, 1968, p. 5.
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should consider multiple factors to determine procedures and
criteria for admission to career development programs. The factors
of past academic performance, scores on achievement tests, per-
sonality tests, interest tests, dexterity and manipulative tests,
special abilities inventories, motivation toward education, value of
education, verbal and non-verbal reasoning, and perception of
college and career programs would make up such an approach.
CHAPTER m
DESIGN AND PROCEDURES
This chapter will provide a description of the population of
the study, the identification of career programs, methods of data
collection, questionnaire construction, pretesting the questionnaire,
method of follow-up, the sample population and method for analyzing
the data.
Population of the study. The population of this investigation
includes the administrators, faculty and students of the Public
Community Colleges of Massachusetts. The purpose for selecting
these three groups was to include the total population whose primary
concern and involvement was in education.
Administrators are those people who are responsible for
coordination, supervision, solution of operational problems, and
program planning and development related to career development
programs. The administrators of these colleges are: president, dean
of students, dean of engineering, division chairman of mathematics,
division chairman of social sciences, division chairman of humanities,
director of public relations, financial officer, director of admissions,
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director of evening division, director of summer division, director
of athletics and librarian. Faculty are those persons who are
responsible for the instruction of a course or courses in career
development programs and are not classified as administrators.
—
udents are those Persons who are attending the Public Community
Colleges of Massachusetts for the purpose of receiving an education.
The investigator selected six public community junior
colleges accredited by New England Association of Colleges and
Secondary Schools as well as the only technical community junior
college in Massachusetts. These colleges are: Berkshire Community
College, Cape Cod Community College, Newton Junior College,
Massachusetts Bay Community College, Quinsigamond Community
College and Springfield Technical Community College. All colleges
selected cooperated in the study except Massachusetts Bay Community
College, Watertown, Massachusetts.
The selection of these schools was based on the assumption
that the philosophy and objectives, educational program, students’
activity program, instructional materials, guidance services, health
services, and school staff and administration were considered
"adequate” by the New England Association of Colleges and Secondary
Schools to provide an education for students attending accredited
community junior colleges in Massachusetts.
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Sample population. Questionnaires were distributed to a
sample population of administrators, faculty and students. They were
distributed to all administrators of each college, twenty faculty
members randomly selected from each college, and five percent or
fifty (whichever was greater) of the students randomly selected from
each college.
The names of administrators and faculty were obtained from
the college catalogs. The students’ names were provided by the
officials of the colleges. The student population of four colleges was
randomly selected on campus. Springfield Technical Community
College provided the investigator a computer print-out of all of the
students. The faculty and students’ names were randomly selected
off campus for Springfield Technical Community College only.
Identification of career development programs. Career
programs are designed for students who desire to complete a
program of college education in two years and have decided to enter
a semi-professional career. These programs serve a two-fold
purpose in that they offer a general education to provide a student
with a better understanding of the world in which he lives as well as
provide specific preparation for a particular occupation.
The career development programs of the Public Community
Colleges of Massachusetts are: (1) business administration which
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includes business management, executive secretarial, legal
secretarial and medical secretarial training; (2) engineering
^hnQlogy including automotive technology, bio-medical instrumenta-
tion technology, construction technology, data processing technology,
electrical technology, electronics technology, engineering transfer,
environmental technology, graphic arts technology, heating and
power engineering technology, mechanical technology and nuclear
technology; (3) allied health services which include dental hygienist,
early childhood technology, inhalation therapy, mental health
technician, nursing, physical therapy assistant and radiologic
technology; and (4) certificate programs which include dental
assistant, medical assistant, medical laboratory assistant, operating
room technician and cosmetology training.
Each college selected for the study does not offer the
complete list identified above. The programs varied from college
to college. Springfield Technical Community College provides all of
the career programs identified. The types of programs the other
four colleges offer are: (1) Berkshire Community College: business
administration, executive secretary, business data processing,
retailing; engineering: electrical, chemical, civil, mechanical and
industrial; electronic technology, and electronic engineering
technology; (2) Cape Cod Community College: secretarial career
30
programs, business career programs, and a nursing program; (3)
Newton Junior College: business technology, data processing,
electronics, nursing and secretarial technology; and (4)
Quinsigamond Community College: business technology, accounting,
general management and retail management; electronic data
processing, secretarial studies, mechanical engineering technology,
electronic technology, nursing, inhalation therapy, medical assistant
and dental hygiene.
Collection of data. Data were collected through the use of
interviews and questionnaires. The objectives of the interviews were:
(1) to assist in the validation of the questionnaires to be used for
collection of data; (2) to attain knowledge of the procedures and
criteria for admission to career development programs of the Public
Community Colleges of Massachusetts, and (3) to pinpoint mis-
perceptions of administrators, faculty and students concerning the
procedures and criteria for admission to career development
programs.
The questionnaires were distributed by mail to administrators,
faculty, and students selected for the study.
Questionnaire construction
. In construction of the
questionnaire, (see Appendix A) consideration was given to motivation
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of the respondent, significance of questions, simplicity of response,
avoidance of unnecessary specification or details, clarity of the
questions, and phrasing of items to facilitate summarization of
response. In constructing the items of the questionnaire, directors
of admissions and the college catalog and/or bulletin were used as
sources of information concerning procedures and criteria used for
admission to career development programs. The questionnaire was
precoded with the intent of using tabulating machine cards for
summarization.
Three di rectors of admissions stated their procedures in
writing, one stated in writing that his procedures were no different
from the other three written procedures and one director of
admissions wrote that his procedures were stated in the college
catalog. The admissions procedures and criteria were correlated
to determine significant differences among the factors included in
admission procedures. The investigator found no significant
differences between these factors.
The criteria for admissions to career development programs
were obtained from the catalog. Each stated admission procedure
and criterion for admissions to career programs of each school was
compared to determine if they were significantly different. There
were no significant differences among the five colleges.
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The stated procedures and criteria for admission were typed
on a single sheet of paper. The investigator interviewed each
director of admissions to obtain agreement or disagreement con-
cerning the validity of the stated procedures and criteria for
admissions. The Director of Admissions at Berkshire Community
College stated that they required the Scholastic Aptitude Test of the
College Entrance Examination only. The Director of Admissions at
Quinsigamond Community College stated that the Scholastic
Aptitude Test of the College Board was required for transfer cases;
students taking "development courses" may enter into a career
program of the college after one semester or a year of work. (The
College will accept thirty six credits from transfer students if
courses parallel their own course offerings.) The Scholastic
Aptitude Test of the College Entrance Examination was not a
prerequisite to career development programs at Quinsigamond
Community College. The Director of Admissions at Cape Cod
Community College stated that the Scholastic Scores will affect the
decision for admission. The Scholastic Achievement Test of the
College Board was used for placement purposes in that school rather
than the Scholastic Aptitude Test of the College Entrance Examination.
These differences from the stated procedures criteria were taken
into consideration in constructing the questionnaire. The stated
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procedures and criteria for admission to career development
programs were then confirmed by the directors of admissions.
Questions on the questionnaire were identified as a closed
category, that is, answers were limited to a specific number of
items presented in a multiple choice and completion response pattern.
The questionnaire was structured with fourteen completion state-
ments, ten multiple choice questions, three questions to be checked
yes or no, and one statement to dientify the student's major field
of study. The three questions to be answered yes or no, item twenty-
seven including three sub-items, and the statement to identify the
student s major were not included in the directions for responses,
since they were self explanatory. The fourteen statements for
completion and the ten questions contained six alternatives under
each item. The six items contained one correct statement by the
college and five misperceptions.
Questionnaire validity. \ trial questionnaire was prepared
and pretested before the final form was prepared and distributed to
the respondents. The purpose of the pretest was to validate the
questionnaire for practical use. The pretest was designed to secure
the following information: (1) acceptability and intelligibility of the
questions from the respondent's point of view, (2) possible mis-
understandings of questions and procedures on the part of the
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interviewee, (3) clarity and applicability of definitions and classifi-
cations, and (4) completeness of questions.
The following questions were used as criteria to validate
the items on the questionnaire: (1) does the question elicit accurate
data? (2) is the question on the subject? (3) does the question get
at something testable, which is typical of the individual or of the
situation? (4) does the question pull or have extractive power, that
is, will it be answered by a large enough proportion of respondents
to have validity? (5) do the responses show a reasonable range of
variation? (6) is the information consistent, in agreement with what
is known, and in agreement with expectancy? (7) is the item
sufficiently inclusive? and (8) is there a possibility of obtaining an
external criterion to evaluate each question? 21
The questionnaire was pretested by distributing it along with
a validation form to administrators, faculty, graduate students and
undergraduate students at the University of Massachusetts to obtain
their reaction to the above statements. The validation factors
relating to each question on the questionnaire were typed on a sheet
of paper with instructions to check yes or no to the questions asked.
This process was repeated five times before the questionnaire was
9 1ACarter V. Good. Introduction to Educational Research .
(New York: Appleton-Century-Crofts, 1963), p. 282.
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considered to be valid. Administrators, facuity and students were
used in the pretest process of the questionnaire.
The rationale to select administrators, faculty and students
for pretesting the questionnaire was based on the population selected
for the study. The population selected for the study were
administrators, faculty and students. Therefore, administrators,
faculty and students were an appropriate population to pretest and
validate the questionnaire. Approximately twenty five persons were
involved in the pretesting of the questionnaire: one assistant
professor of research and statistics, one doctoral candidate in
research and statistics, one assistant professor of vocational-
technical education, two instructors of vocational-technical
education, five graduate students and ten undergraduate students.
The major factors to validate, according to the persons used for the
pretest of the questionnaire were: clarification of the directors of
the questionnaire, correlation of each sub-item to make a complete
statement for the item to be completed and which one of the question-
naires were most appropriate, one with all questions or one with
questions, statements for completion and items to check yes or no.
The questionnaire with questions, statements for completion and items
to check yes or no was the one the majority considered most appro-
priate. Based on the responding population of the study, it may be
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deduced that choice of the questionnaire by the persons used to
pretest and validate the questionnaire were correct. Seventy percent
of the population selected for the study responded.
Method of follow-up of non- respondents. The non-
respondents were persons to whom questionnaires were distributed
but who did not return them. Non-respondents were followed up for
the purpose of increasing the returns of the questionnaires. To
follow-up the non-respondents, the investigator designed a reminder
card and mailed it to each non- respondent fourteen days after the
questionnaires were mailed. Seven days after the reminder cards
were mailed, a list of names of the non- respondents were sent to
three of the directors of admissions, one dean of students and a
special assistant to the president. Additional questionnaires and
self-addressed envelopes were included. The investigator asked
persons identified above to contact the non- respondents, using a method
most appropriate to the particular situation, requesting them to fill
out the questionnaires. If the non- respondents had misplaced the
questionnaire, they were to contact the individual in their institution
holding the extra ones.
Method for analyzing the data. The data from each college
were collected and analyzed to determine, (1) the percentage of
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differences or lack of differences between the procedures and
criteria for admission to career programs as stated by the colleges
and the perception of the procedures and criteria for admission to
career programs by administrators, faculty, and students involved
in career programs; (2) the mean scores of correct responses by
groups of administrators, faculty, and students; (3) the differences
or lack of differences of the subjects’ responses to each item of the
questionnaire; and, (4) the differences among groups of administrators,
faculty and students in their responses concerning their perception of
the procedures and criteria for admission to career programs as
stated by Massachusetts Public Community Colleges.
The questionnaires of the sample population from each
college were calculated by item and by groups identifying the
differences, the percentage of differences and the summation by
item and by groups of the respondents’ correct or incorrect responses.
The questionnaires from the total sample population of the investiga-
tion were analyzed identifying the summation of the differences, or
the lack of differences, the percentage of differences by each item
and by the groups of administrators, faculty and student’s correct or
incorrect responses. The means of the scores of the groups of
administrators, faculty and students and the individual administrators,
faculty, and students were calculated. The statistical measure of
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standard deviation was employed to identify deviation from the
means of the groups of administrators, faculty, and students of each
college, and the summation of the standard deviations from the
means of the groups of colleges in the investigation.
B. L. Welch’s^ single analysis of variance for unequal
numbers among groups was computed to determine if the mean scores
of the correct responses among the grcups of administrators, faculty,
students, the total population by groups and the total population by
schools were significantly different. The Welch criterion is:
£ w (y -y) 2 / (k - l)
t t
l +
2 (k - 2)
- 1 )
2
where
t = treatment
nt = number of individuals within treatment t
2
st = individual within treatment variances, estimated on df ft (one
less than number of replicates in each case)
k = number of treatments
22B. L. Welch, "On the Comparision of Several Mean
Values: An Alternative Approach. " Biometrika, 1951, pp. 330-336.
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= n
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2
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t yt ) / ( £wt )
Yt = treatment mean
h = (k - 1)
2Refer v to the variance ratio with degree of freedom f , and f9 .
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CHAPTER IV
COLLECTION AND ANALYSIS OF DATA
The intent of this chapter is to give a description of the
collection and analysis of the data. The chapter includes information
concerning the respondents, non-respondents, results of the analysis
of the data, and tables describing these results.
As previously stated, the questionnaires were distributed to
all persons identified as administrators, twenty faculty members
randomly selected and five percent or fifty (whichever was greater)
of the students randomly selected. The total number of faculty and
students of the Public Community Colleges selected were:
Berkshire Community College: one thousand students and eighty five
faculty members; Cape Cod Community College: nine hundred
thirty four students and forty-two faculty members; Quinsigamond
Community College: one thousand four hundred students and eighty
three faculty members; and Springfield Technical Community
College: two thousand six hundred students and one hundred forty
faculty members.
The number of questionnaires distributed to all administrators
in the study are: administrators -- Berkshire Community College,
41
twenty six; Cape Cod Community College, thirteen; New Junior
College, thirteen; Quinsigamond Community College, eighteen; and
Springfield Technical Community College, nineteen. Twenty
randomly selected faculty members from each college received
questionnaires. Fifty questionnaires were distributed to the
students of each college except Springfield Technical Community
College; Springfield Technical Community College had a distribution
of one hundred questionnaires.
The respondents. Questionnaires were sent to a total
population of four hundred eighty nine selected from the five
community junior colleges in the investigation. There were three
hundred forty two respondents representing seventy percent of the
total population of the investigation.
The total population responding identified by groups were:
administrators-- sixty, representing sixty-seven percent of the total
population of administrators; faculty-- fifty nine, respresenting
fifty-nine percent of the total population selected for the study; and
students-- two hundred twenty-two, representing seventy two percent
of the total population selected for the study.
The total number of respondents from each community junior
college varied in relation to the number of respondents by the groups
of administrators, faculty and students. The distribution of
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respondents of each community junior college were: Berkshire:
administrators responding - eleven, representing forty two percent
of the total population; selected faculty responding - eleven, repre-
senting fifty-five percent of the total population of the faculty
selected and students responding - twenty-five, representing fifty
percent of the total population of students selected; Cape Cod
Community College: administrators responding - eleven, represent-
ing eighty-five percent of the total population; faculty responding -
eleven, representing fifty-five percent; and students responding -
thirty three, representing seventy
-eight percent of the student
population selected for the study; Newton Junior College: administra-
tors responding - nine, representing sixty-nine percent of the total
population; faculty responding - ten, representing fifty percent of
the total faculty selected for the study; and students responding -
thirty four, representing sixty eight percent of the student population
selected for the study; Springfield Technical Community College:
administrators responding - fifteen, representing seventy-eight
percent of the population of administrators; faculty responding - nine,
respresenting forty-five percent of the faculty selected for the study;
and students responding - sixty four, representing sixty four percent
of the students selected for the study; and Quinsigamond Community
College: administrators responding - fourteen, representing seventy
I
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eight percent of the administrators; faculty responding - eighteen,
representing ninety percent of the faculty selected for the study;
and the students responding - forty eight, representing ninety six
percent of the students selected for the study.
Non- respondents follow-up
. The non
-respondents are the
persons selected for the study who did not respond or return the
questionnaires within the specified time determine by the
investigator to be '’adequate” to respond. The specified time for
responses was two weeks. After the two-week period, the method
of follow-up was implemented as stated in Chapter Three.
Forty-four questionnaires were filled out and returned,
after follow-up was implemented. The distribution of the question-
naires filled-out and returned from each college were: Berkshire
Community College: administrators - nine; faculty - one; and
students - three; Cape Cod Community College: administrators -
three, faculty - none, and students - six; Newton Junior College:
administrators - none, faculty - none and students - four;
Quinsigamond Community College: administrators - one, faculty -
none and students - twelve; and Springfield Technical Community
College: administrators - one, faculty - none, and students -
thirteen.
Four questionnaires were returned not filled out. Three
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reasons for not filling out the questionnaires were given. One
administrator stated he knew nothing about admissions and therefore
was not qualified to answer it; a president wrote a letter stating he
was extremely busy and would be until commencement; and one
faculty member disliked the questionnaire believing the question-
naire was designed to test his knowledge of the admissions procedures
and criteria. These statements seem to indicate the ultimate purpose
of the study, that is, do the administrators, faculty and students
visualize and understand the admissions criteria and procedures
for career programs? These questionnaires were not included in
the study. The decision not to include the questionnaires was based
on the instrument designed to obtain a detailed description of the
respondents’ perception of the admissions criteria and procedures.
There were seven questionnaires returned by the U. S. Post
Office because of a change in address. The distribution of Post Office
returns were: Berkshire Community College, none; Cape Cod
Community College, one; Newton Junior College, three; Springfield
Technical Community College, none and Ouinsigamond Community
College, three. The investigator made an attempt to discover the
new addresses; however, because of the difficulties, cost of such a
search, time, and the significant number of the responding population,
it was decided to discontinue the search.
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Re sults of the study. The data were calculated for each
school to determine the total number of correct responses for the
groups of administrators, faculty and students and the percentage of
correct responses of each item of the questionnaires. The mean
scores for the groups of administrators, faculty, and students as
well as the total mean score of correct responses for the total
population of the school were calculated. The standard deviations
were computed for the groups of administrators, faculty and students,
and a one-way analysis of variance of unequal numbers in two or
more groups was performed. These computations were also
employed for the total population of the administrators, faculty and
students selected for the study.
The tables presented identify the number of items of the
questionnaire, responding population, correct responses by them,
mean scores, standard deviation and the variance from the mean for
each school and the total number of schools selected for the study.
For a detailed description of the results, see Appendix E.
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TABLES
I
BERKSHIRE COMMUNITY COLLEGE
Questionnaire
Items
N = 29
ADMINISTRATORS
Respondents
N = 11
FACULTY
Respondents
N = 11
STUDENTS
Respondents
N = 25
TOTAL
N - 47
Mean of Correct Responses 8. 90 7.72 9. 52 8 95
Standard Deviation 2. 58 3.66 3. 38 3 29
Variance 6. 69 13.41 11.42 10.86
II
CAPE COD COMMUNITY COLLEGE
'ojuesuonnaire
Items
N = 29
ADMINISTRATORS
Respondents
N = 10
FACULTY
Respondents
N = 12
STUDENTS
Respondents
N = 42
TOTAL
N = 64
Mean of Correct Responses 12. 10 10.33 9. 78 10. 25
Standard Deviation 2.28 3. 14 3. 82 3. 56
Variance 5.21 9.87 14. 66 12.69
m
NEWTON JUNIOR COLLEGE
Questionnaire ADMINISTRATORS FACULTY STUDENTS TOTAL
Items Respondents Respondents Respondents
N = 29 N = 10 N = 10 N = 34 N = 54
Mean of Correct Responses 10. 50 11.70 9. 94 10.37
Standard Deviation 3. 10 4.80 2. 18 2. 99
Variance 9.61 23. 12 4.78 8. 9f
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TABLES CONTINUED
IV
QUINSIGAMOND COMMUNITY COLLEGE
Questionnaire
Items
N = 29
ADMINISTRATORS
Respondents
N = 13
FACULTY
Respondents
N = 18
STUDENTS
Respondents
N = 57
TOTAL
N 88
Mean of Correct Responses 10. 30 9. 50 9. 85 Q
Standard Deviation 2.25 2. 52 3. 18 2 91
Variance 5.06 6. 38 10. 12 8 51
V
SPRINGFIELD TECHNICAL COMMUNITY COLLEGE
Questionnaire
Items
N = 29
ADMINISTRATORS
Respondents
N = 15
FACULTY
Respondents
N = 9
STUDENTS
Respondents
N = 65
TOTAL
N = 89
Mean of Correct Responses 12. 80 11.00 9.63 10. 30
Standard Deviation 4. 12 3.20 2.61 3. 17
Variance 17.02 10.25 6.83 10.05
VI
TOTAL FOR ALL SCHOOLS COMBINED
Questionnaire
Items
N = 29
ADMINISTRATORS
Respondents
N = 59
FACULTY
Respondents
N = 60
STUDENTS
Respondents
N = 223
TOTAL
N = 342
Mean of Correct Responses 11.01 9. 93 9. 75 10.00
Standard Deviation 3.26 3. 54 3.03 3. 19
Variance 10. 63 12.57 9. 19 10. 19
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As indicated by the table, the mean scores of the total
population of the colleges combined and the percentage of incorrect
responses indicate a significant difference between the respondents’
knowledge of admissions procedures and criteria and the actual
procedures and criteria. The mean scores of correct responses by
administrators is 11.01, representing percentage of 37% and the
percentage of incorrect responses 62. 1%; the mean score of correct
responses of the faculty is 9. 9, representing percentage of 34.4%
and percentage of incorrect responses of 65. 6%; the student mean
score is 9.75, representing 34.4% of correct responses and
percentage of incorrect responses of 65. 6%. The average correct
responses of the total population is 10. 0 representing 34. 4% of
correct responses and of incorrect responses 65. 6%. The standard
deviations from the means by groups are: administrators 3.2,
faculty 3. 5, students 3. 0 and for the total population 3. 1. The
standard deviation indicates the variability of the scores above and
below the mean.
The variances of the groups: administrators 10. 6, faculty
12.5, students 9. 1 and for the total population 10. 1. The variance
reflects the distance of the scores from the mean. The smaller the
variance the less is the variability. The one-way analysis of
variance was computed to determine if there are significant
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differences between the mean scores of correct responses of the
groups of administrators, faculty and students for each school and
the mean score total population of the schools selected. A
probability of less than
. 05 or 5% is considered to be a significant
difference between the mean scores of the groups.
The mean scores for each sample selected for the study
by college and the total for all of the respondents combined indicate
a significant difference between the stated procedures and criteria
for admission to career programs as stated by the officials of the
colleges and the perception of the procedures and criteria for
admission to career programs by administrators, faculty and
students of the study. The percentage of the incorrect responses
to the items of the questionnaire are: administrators - 62. 1%,
faculty - 65. 5% and students - 65. 6%. The mean scores of correct
responses of the twenty-nine items of the questionnaire are:
administrators - 11.02, faculty 9.9 and student 10.0. The mean
number of correct responses for the total sample is 10.0. These
results indicate that the administrators, faculty, and students do
not visualize and understand the admissions criteria for career
programs of the Public Community Colleges selected for the study.
The results of the one-way analysis of variance indicated
significant differences between the groups of administrators, faculty
bO
and students within Cape Cod Community College and Springfield
Technical Community College; the total population of the groups of
administrators, faculty, and students and, among schools on the
total population of each school. The probabilities of F for each
school are: Berkshire Community College -
. 33, Cape Cod
Community College -
.02, Newton Junior College -
. 45
,
Quinsigamond Community College -
. 33 and Springfield Technical
Community College -
. 04.
The one-way analysis of variance for the total sample of
administrators, faculty and students yielded an F ratio for which
the probability is less than . 001, and the total sample by school,
the probability of F was less than
. 001. Therefore, the results
indicate significant differences between the populations from each
school, and significant differences between the total populations
of administrators, faculty and students. These results indicate
that the administrators, faculty and students have different levels
of understanding of the admission procedures and admissions
criteria for career programs of the public community colleges
selected for the study.
CHAPTER V
SUMMARY AND CONCLUSION
The results of each school studied among the groups of
administrators, faculty, students and the total responding population
indicate a difference between the stated procedures and criteria
for admission to career programs and the perception of these same
procedures and criteria by administrators, faculty and students
selected for the study. The mean scores of correct responses
for the total population is 10. 00 representing an average of 34. 4%
correct responses and 65. 6% misperceptions. The standard
deviation for the total population is 3. 1 with a variance of 10. 19.
The one-way analysis of variance for the total sample of administrators,
faculty and students yielded an F ratio for which the probability is
less than .001, and the total sample of each school yielded an F
ratio with a probability of less than . 001. A probability at beyond
the . 001 level indicates that the probability of this occurence by
chance is less than one in a thousand.
The mean score percentages of correct responses out of a
possible twenty-nine correct responses is 10.00. The mean score
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percentage represents an average of 34% who understand, visuatize
and interpret the admission procedures criteria as stated by
officials of the colleges and 65. 6% with misperceptions. The
variance of 10. 19 is merely the square of the standard deviation.
This measure of variability reflects the distance of the individual
scores from the mean. The smaller the variance, the less
variability, the larger the variance, the greater the distance of
individual scores from the mean.
The one-way analysis of variance for the total groups of
administrators, faculty, students and the total population by school
as a group yielded an F ratio with a probability of less than .001.
The one-way analysis of variance is a statistical measure used to
determine whether the differences between mean scores of the total
population of groups of administrators, faculty, and students and
the total population by schools are statistically significant. It is
deduced that the means of the groups of administrators, faculty,
students are not similar in the number of average correct responses
(10. 00). The results of the one-way analysis of variance indicates
significant differences in the mean scores of correct responses by
the group of administrators, faculty and students. Therefore, one
may conclude that the administrators, faculty and students are at
different levels of understanding the admission procedures and
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criteria. For a detailed description o£ the results of the study, see
Appendix E.
Conclusion. The administrators and faculty responsible
for curriculum coordination, supervision, solution of operational
problems and program planning and development should have a
valid perception of the admissions procedures and criteria for
admission to career programs. Valid past performances provide
implications to determine students’ weaknesses and strengths.
However, analysis must be made to determine the validity and
reliability of the past academic performances. The curriculum,
instruction, and instructional materials should be relevant to that
population the admissions procedures and criteria dictate entry
into career programs of the community junior colleges.
Therefore, information related to the admissions
procedures and criteria should be "clearly” communicated to
administrators, faculty and students. If administrators, faculty
and students perceive admissions criteria and procedures
inaccurately or with little congruence, faculty will be preparing
curricula that do not meet the students’ needs, students may
take courses that are not what they thought and will be disillusioned,
and administrators will be burdened with all the problems
inevitably rising from this lack of agreement.
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As previously stated, the purpose of the study was to
attain knowledge of the differences or lack of differences between
the procedures and criteria for admission to career programs as
stated by the admissions officials of Massachusetts Public
Community Colleges and the perception of the procedures and
criteria for admission to career programs held by administrators,
faculty and students of the colleges.
The review of literature related to the study indicates that
educators are concerned with the community junior college environ-
ment, the values and perceptions of college students, and college
expectations, experiences and perceptions. The implications of
these studies indicate that perception is an important variable for
educators to understand in order to decide whether or not to innovate,
revise, or maintain present practices related to career programs in
the community junior colleges.
The review of literature indicates that aptitude and/or
achievement tests and secondary academic performances are the
major predictors used to admit or reject applicants to the colleges.
However, colleges include other factors for admission. These
factors may be identified as ,Tnon-academic factors. ” The measures
of the non-academic variables in the criteria for admissions have
not yielded substantial correlations with academic performance.
Studies of the procedures and criteria for admissions to career
programs are limited. A limited amount of funds and the lack of
commitment on the part of vocational-technical educators are
factors contributing to the limited amount of research related to
admission procedures and criteria to career programs.
In conclusion, vocational technical educators concerned with
career programs in terms of making decisions to plan, develop,
innovate, change, revise or continue present practices related to
career programs should have a valid perception of the admissions
procedures and criteria. The assumption is made that the vocational
technical educators are concerned with making career programs
relevant to the population they intend to serve. Therefore, it is
deduced that a valid perception of the admissions procedures and
criteria and their relationship to program objectives is the first
factor for consideration before other decisions are made to plan,
develop, innovate, change, revise or continue present practices
related to career programs.
The evidence of the study indicates that the administrators,
faculty and students do not visualize and understand the admissions
procedures and criteria. The results imply that, in part,
vocational technical educators of the study are not primarily con-
cerned with making career programs relevant to the population they
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intend to serve; that students may be succeeding or failing because
of trial and error processes related to career programs; that
educators may be making invalid decisions related to planning,
developing, innovating, changing, revising or continuing present
practices because of the misperceptions of admissions procedures
and criteria, as well as a lack of concern and lack of knowledge of
the significance of the admissions procedures and criteria.
The directors of admission must take the necessary actions
to eliminate all probabilities of multiple interpretations of the
published materials related to admissions procedures and criteria
for all persons who may need and have an interest in them. The
colleges are public community colleges. Therefore, it is the right
of all citizens of the community and State to be given a comprehensive
and detailed description of the admission procedures and criteria.
The evidence of this study indicates that the present use
of college catalogs, pamphlets, etc.
,
are not adequate to assure
the director of admissions that a comprehensive and detailed
description of the admissions procedures and criteria. As part
of the communication system to be suggested, the present
published materials should be revised to provide a specific and
detailed description of the admissions procedures and criteria with
the minimum need for the director s of admissions or their staff
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to give the correct interpretation to persons interested in admission.
The directors of admissions must establish a communication
system to assure adequate communication, interpretation and
understanding for persons who have a need for the knowledge of the
admissions procedures and criteria.
The recommended model communication system has four
phases for development. These phases are: preliminary prepara-
tion, program planning, program implementation and evaluation.
In the preliminary preparation phase, the directors of admissions
identify the specific knowledge and skills needed for the admissions
staff to provide adequate communication of the admissions pro-
cedures and criteria. In the preliminary phase, information related
to communication techniques should be obtained from diverse groups
of agencies, corporations, and industries who have expertise in the
techniques of communication, i.e.
,
- television corporations,
radio corporations, telegraph and telephone companies, newspaper
companies and advertising agencies are excellent sources to obtain
information concerning communication techniques. Communication
techniques suggestions from these sources will assist in determining
the knowledge and skills needed by the admission staff and/or person
responsible for communicating information related to admissions
procedures and criteria.
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The need and interest o£ information concerning admission
procedures and criteria will vary among groups and individuals;
therefore, there is a need to identify and determine the needs and
interests of the general public, potential applicants, administrators,
faculty and students of the colleges. The question of the feasibility
of operating a program requires an answer. The major factors to
operate the communication system are funds for the budget,
facilities, equipment and staff. Information concerning these
factors are essential to the success of the communication system.
In the program planning phase, the directors of admissions
are responsible for developing an advisory committee, selection of
staff, determine needed facilities and develop an evaluation
methodology. The directors of admissions must identify knowledge-
able individuals who are capable of providing advisory services to
the directors of admissions. The admissions’ directors should
select an advisory committee from the suggested groups and identify
them with their duties and responsibilities. The advisory committees
are used in developing the communication and evaluation systems,
and assisting in public relations.
The first duty of the directors and advisory committees
is to determine the specific objective of the communication system.
The directors of admissions and the advisory committee must find
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the correct answer for the following questions to develop the
communication system: What media are appropriate to meet the
objectives? How can they be effectively organized? and How can
they determine if the communication system is effective?
The selection of staff, determining needed facilities and
the development of an evaluation system are not discussed in detail.
However, the writer is providing the major factors as a guide for
planning and development. The factors for selection of staff:
identify individuals who have qualifications to communicate the
content of the admissions procedures and criteria to individuals,
small and large groups, understand the significance of communi-
cating the content, and are capable of developing the content to be
communicated. The facilities: determine appropriate equipment,
supplies and materials required to communicate admissions
procedures and criteria, establish an equipment maintenance and
replacement program. In the development of the evaluation
methodology: determine appropriate evaluation techniques that will
provide information on the degree of effectiveness of the communi-
cation system, establish a system of check points to provide feedback
on how communications are received and understood, and develop
alternatives to meet changing social conditions that will have an
effect on the communication system.
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One of the major goals of vocational technical education is
to provide for an individual’s employability as he leaves school.
Individuals leaving school with employable skills will be prepared to
earn a living and contribute to the elimination of social problems and
large cities problems by the application of their knowledge as it
relates to the problems. Therefore, educators concerned with
career programs must have programs relevant to the population
they intend to serve and the world in which they live.
CHAPTER VI
FURTHER STUDY
The review of literature indicates that studies or investi-
gations are limited concerning the procedures and criteria for
admission to career programs of public community junior colleges.
Investigations of this type seem to be in the embryo stage.
Therefore, in my opinion further studies should be made to
determine the significance of the procedures and criteria for
admission to career programs.
The suggested questions for further study are based on the
results of this study, and implications of the results. It seems
further study would be appropriate in terms of a state-wide study of
the public community junior colleges for the purpose of attaining
knowledge of the differences stated or the lack of differences between
the procedures and criteria for admission to Massachusetts Public
Community Colleges and the perception of the procedures and
criteria for admission to career programs by administrators,
faculty and students of the colleges. The purpose for that type of
study was stated in the first chapter of the dissertation.
The attitudes and values of administrators and faculty may
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affect their behavior adversely toward the procedures and
criteria for admission. The procedures and c riteria may indicate
or imply to them that the students entering the career programs
have a lower mental ability than the college transfer program
students. The administrators and faculty may not take career
program development seriously. Therefore, students entering
these programs may attain an inferior education because of the
neglect to plan and develop programs to meet the needs of these
individuals. Based on this rationale, researchers may attempt
to answer this question: what are the attitude and values of
the administrators, faculty and students toward the procedures
and criteria for admission to career programs of community
junior colleges compared to transfer programs?
It may seem to be self explanatory why a particular
procedure and criterion for admission to career programs are used.
In my opinion, it may not be wise to assume that the procedures and
criteria used for admission and the population entering the program
will automatically be related to each other in terms of attaining
desired educational goals. For this reason, it may be important
to answer these questions: what are the perceptions of the
administrators and faculty as well as the expectations of students
who meet the procedures and criteria for admission to career
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programs? What percentage of the students entering career
programs based on the procedures and criteria for admission
perform at the expected level? Is there a positive or negative
correlation between the stated procedures and criteria for admission
to career programs and the perceptions of students entering the
program? If there is a positive or negative correlation between the
stated procedures and criteria for admission, and the students,
curriculum, and requirements for a particular career course?
The ’’non-academic" factors discussed in Chapter n seem
to be significant enough to determine their value as they relate to
the procedures and criteria for admission into career programs.
Based on this assumption, the following questions seem to need an
answer: What is the value of motivation, character, personality,
special abilities, interest, extra-curricular skills and economic
status as factors to determine admission to career programs of the
community junior colleges? Is there a correlation between
"academic" and "non-academic” factors as criterion for procedures
and criteria for admission?
Historically, there has been a controversy over the issue,
"general education" versus "vocational-technical education. " The
Public Community Colleges of Massachusetts investigation this study
have criteria for admission to college transfer programs that
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differ from the career development programs. It may be
important to answer this question: Should there be a difference
between the procedures and criteria for admission to college
transfer programs and the career development programs?
The public elementary and secondary schools have been
educating youth since the beginning of formal education in America
without a formulated method for admission. The public elementary
school criteria are age and sanity, and the public high school
criteria are grades completed and sanity. From this point of view,
is there a need for a formularized procedure and criteria for
admission to career programs of public community colleges?
Joseph Tiffin, professor of Industrial Psychology, Purdue
University, in his book Industrial Psychology, discusses individual
differences in behavior, job analysis and job requirements
performance appraisal, the measurement of attitude and morale,
motivation and job satisfaction, clerical test, industrial vision test,
stenographic and typing skills, dexterity and manipulative test,
mechanical tests, personality test, interest tests, trade tests, and
industrial batteries. These factors are discussed in relationship
to the individual in a particular career. One of the purposes of
career programs is to prepare individuals with job entry knowledge
and skills necessary for entry and progress in a chosen career.
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The question is: How can these factors be used to determine
procedures and criteria for admission to career programs or should
they be considered as significant factors as they relate to
individuals seeking admissions to career programs. For an
example, the knowledge of dexterity and manipulative skills needed
for automotive technology may differ from those needed for data
processing technology.
The suggestions for further study are generally stated.
Individuals interested in research related to the procedures and
criteria for admission may need to determine whether the stated
questions are researchable problems.
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a QUESTIONNAIRE OF THE PROCEDURES AMD CRITERIA FOR ADMISSION TO
PUBLIC COMMUNITY COLLEGES IN MASSACHUSETTS
D I RECT I ON S : F rom thp<^i*^A^ i +
or answers the question Aftnr
erna+ives under each Item, make ONE selection th^t
telieve to he correct.
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select students with the best academic gradesinterview applicants a
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admit students
+S Mghest colle9e France score
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nWSM" f° r aPP,iCan+S +° aPPly f°r admissi- « the:
Financial Office of the College
President of the Col lege
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Office of Educational Opportunity
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5. Thepolicy for admission states that admission to the College is granted:
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:;
+
te
e
r zi:
rirr\oi +h: coiiege approves the ppncffirSp^sr'”
succeedin9
Board of T ustees of the College review the applicant's application
Thecriteria for admission to a specific career program states:
I—I no specific high school courses are needed as a prerequisite
specific high school courses are required as a prerequisite
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n
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?• *»<•* •»*'«». ««to determine if the student should be admitted to the College only
s-jwsr-
for educational program placement only
to select students for a specific educational program
to determine the student's academic ability
of no significance as a base for making decisions for program placement
9.
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Thepolicy for admission to the College requires Interviews of:
— a ‘* applicants prior to admission
al I applicants prior to being placed in a specific career program
p—
j
applicants deemed necessary prior to admission
IZJ applicants as an initial interview of guidance and counselingLJ applicants admitted for pre-registration purposesLJ applicants to inform applicants of policies of the College
Spliclits('):
Cri+eria ^ ^ apP ' iCan+ +° be admit+ed +0 a specific career program states that the
must have graduated from high school or have an equivalency diploma
^
rile!
h
K
V
+
9radua+® d f '‘on
’.
hi 9h school or have an equivalency diploma with 16 or 15 units of creditd stributed in subjects identified for admission to a specific career programLJ have no specific high school subjects that are required as prerequisitesLJ motivation Is the only requirement for admission to a specific career programLJ high school subjects as prerequ i s i t I es for the college transfer students
I—I have a high school career program background
12. Theadmissions policy states that the applicant with a high school equivalency certificate must:
j;
—
d
submit a copy of the high school equivalency certificate
—
submit a transcript of high school grades completed
submit a copy of the marks received on the individual tests of their equivalency examination
L—I be interviewed because one is required
enter the development program before admission to a specific career development proqramLJ be admitted as a special student
13. The College admissions procedures and criteria for veteran applicants are the
except veterans must:
CD have an honorable discharge
LJ submit a copy of their discharge
1—
J
submit a copy of their D. D. 214 separation papers
clear for admission through the Veterans Administration Office
CD take an interest test for educational placement
present a statement from the psychiatrist stating he or she is sane
same as for all applicants
14. The policy for applicants who apply from other colleges follows the same procedures as freshmen applicants
except they must:
CD submit a copy of their marks from the previous college Indicating they are eligible to return to the
col lege only.
CD fill out the appropriate form and forward to the designated official of the College
CD arrange for an interview at the College's Admissions Office
CD none of the above must be done
I I all of the above must be done
CD not sure of correct procedures
15 . Which item most adequately state the criteria for granting admission of transfer students from other colleges?
CD credits of all courses completed with a grade of "C" or better
CD credits of all courses that parallel with courses taught at the College
f I credits of courses that parallel with courses taught at the College with a grade of "C" or better and
no more than 30 or 36 credits will be accepted toward a degree from the college.
["
I credits of all courses completed providing they passed the courses
f 1 credit only for those courses that parallel with the student's major at the College
CD credits of courses judged by the admissions staff to be acceptable.
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16. Wh i ch
n
n
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item states the most appropriate person or place to obtain an application for admission?the President of the College office only
the College or high school guidance office
of
e
Massdchusetts
f iCS ° f ^ C° Me9e by phone
’
ma ' 1
'
in person or from high school guidance office
the Dean of Students office only
any official member of the College
the applicant's Congressman's office
17. Which item states the person or persons who should fill out applications for admission?
tbe high school guidance counselor
L. .) the applicant or parents only
I I the app I icant on I
y
(! the applicant under the supervision of the guidance counselor, college admissions director or some
official of the College
CH anyone providing it is a fact the person intends to matriculate at the College
anyone because it does not matter who tills out the application
18. What is the procedure of the Director of Admissions or staff after reviewing the application for admission?
C
—
|
contact the school to confirm that the applicant is a member of the graduating class
[Z_J request applicant's transcript
CH determine the applicant's eligibility for admission
file application until transcript of the applicant arrives
CH application reviewed by a committee to determine If the applicant should be admitted
CH no specific procedures after receiving application
19. What does the Director of Admissions and staff do when they receive the necessary information from applicants?
CD the Director determines if the applicant should be admitted to the College
CH the Director and staff determine if the applicant should be admitted to the College
CH the admission committee determines if the applicant should be admitted to the College
L .1 any staff member may determine if the students should be admitted
I I
any staff member of the admissions office may determine if the applicant should be admitted
1 I there is no definite procedure in making a decision to admit or not admit applicants.
20. What is the primary purpose of the interview before final approval for admission to the College?
f 1 to inform students of their responsibilities as a student of the College
I 1 to provide career counseling
1 I to assist the student to decide on a career
I 1 to interview only those applicants deemed necessary by the admission committee to assist in determining
if the applicants should be admitted to the College
I I to acquaint the student with the polcies of the College as they relate to the students
I I to determine the applicant's ethical and moral characteristics are compatible with the College's
admi ssion policies.
21.
Which item states the purpose of the Admissions Office for sending a letter to applicants who are admitted
to the Col lege?
1_J admitted to their first or second choice of a specific career program
CH admitted to their first, second choice of the development program
f 1 admitted to a program on a provisional basis
| j not specifically stated in the letter of admission Indicating a specific career program
I I a specific career program is confirmed or not confirmed during the preregistration period.
welcoming the student as a member of the College
22.
What is the College policy for the applicants accepted at the College for Informing the College of their
intention to enroll at the College?
I 1 anytime prior to the opening of school
I I within one or two weeks after receiving the letter of admission
I 1 within ten to fifteen days after receiving letter of admission
I 1 no specific time
| | prior to a deadline specified by the College and communicated to the applicants
1 none of the above because the admissions office does not consider the element of time to be
i mportant
23 . Which item most accurately states the policy of the College regarding rejeclion of an applicant:
f—
1
failure to pay his bills or deposit
(_ J failure to meet entry requirements for a specific career program
failure to meet entry requirements
CH did not follow application procedures which provide the admission committee with evidence Indicating
that the applicant shows promise of completing
CH tbe College has an "open door" admissions policy and all applicants are admitted if space Is
ava i I ab le
| | none of the above apply to the admissions procedures
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f—I'nr/tc
’' ritar
' on f °r ac<missions into career programs’o high school courses are reguired as prerequisites
Sr IgSssS «=« « «*.-«. as prerequisite
S'aSaS.::
°r “ W-'™! >'»•«- «'» ,6 units are on,, prerequisite
.or ontr,
L_] a high school diploma onlyH h° f' i9h . sc ^°° l or equivalency diploma is needed9 school courses are prerequisite for students transfering to a four-year college
**' W ^ °Pen d°° r POM^ " a PP I icants who apply if 1he College „„ b(Mce
27
28
.
Yes No
co1 •*
.7—- •» • «
Engineering technology
Medical Health Services
Business Administration
Yes No
Yes No
Yes No
If you are a student, please check your general educational program major:
College or University Programs: Associate Degree
I—I Business Administration
Eng ineering Science
I—I Liberal Arts and Sciences
Career Programs: Associate Degree
Bus iness: Associate Degree
Engi neering Technology
I 1 Health Science
r I Certificate Program
DON’T FORGET
THIS IS JUST A REMINDER
FOR YOU TO FILL OUT
THE QUESTIONNAIRE AND
RETURN IT.
E. C. Moore
appendix b
procedures and criteria for admission to career development
PROGRAMS OF PUBLIC COMMUNITY COLLEGES IN THE
COMMONWEALTH OF MASSACHUSETTS
Applications should hp fn r nnr •. *
~ ~ ~~
~
——
—
.
recor<1“ th' i"**"*" 1
• s^» » College Entrance ttjSCfl. B^ra and l,"
* Th , , 7
—— cu u,uy Ior placement purposes.
of study wilf be Cf£^Z^^ n0‘
h
qualifled to matriculate in a specific course
the end of one academic year .
iCh WOUld PrePare t em for transfer to the desired course at
^d^tervie^may
1964 and welcomes all person’s regar^Ie^
."L^nauLlT^inn
^ COmpllance with the Civil Rights Act of
of credit distributed'i^bjec^ diploma with 15 or 16 units
* wgi am.
Jhe applicant submit an appllea.ion provided by
, he co|leee non , relundable „ 0 . 00 a^ j-^T
The applicant s Iranscripl ot all marks should be sent to the Admissions
'
r o
.
a“ Sm^aSlSr ™ S1^ "* "
they are eligible to return to the other coZe m outV form l ™rk8r°m the Previous college indicatingDean of Students at the previous college. Arrange for an interview Which WiH * forwarded to the
Sofe studry
edit WU1 ^ grant6d f° r W°rk d°ne in COUrses ^Parallel courses taught alThe college in the applicant
Transfer credit will be granted only for work done with a "C" grade or better.
No more than 30 credits will be accepted toward a degree from the college.
scTo"rS„«
‘°n mly be °b,a",e<1 ,r0m ,he Ad""“'°" s <*«« by Plona, mall, person or
Application for admission should be filled out by the
The criteria for admission to career programs arel^fic high school courses and SAT or test as pr^I^
Qu in sigamondCommunUry^ CoUeg^- ^ Criteria on next Pa8e -
Cape Cod Community College %e dTffeSen Zi i ^ Procedures and criteria on next page.B oe amerences of admissions procedures and criteria on next page!
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differences of admissions PROCEDURES
and criteria
Berkshire Community College
fhl Cnlwl requ“;ed t0 take the Scholastic Aptitude Test (SAT) olt e o lege Entrance Examination Board and to submit their scores tothe Director of Admissions before admission, for transfer students
Cape Cod Community College
The Scholastic Aptitude Test (SAT) of the college will affect the
admissions decision.
The Scholastic Achievement Test of the College Board is used only forplacement purposes.
Quinsigamond Community College
All students are required to take the Scholastic Aptitude Test (SAT) of
the College Entrance Examination Board and to submit their scores to
the Director of Admissions before admission, for transfer courses --
nursing and data processing.
The students who meet the minimum criteria for admission but who are
not qualified to matriculate in a specific course of study will be offered
a student development course which would prepare him for transfer to
the desired courses at the end of one semester or one academic year.
The criteria for admission to career programs are specific high school
courses as pre-requisite.
APPENDIX C
April 5, 1971
l am a member and a doctoral candidate of the OccupationalEducation Center, School of Education, University of
Massachusetts. The Occupational Education Center is involvedm leadership and development of occupational education.
The Commonwealth of Massachusetts has been a leader in educationthroughout the history of America. I need your help for theCommonwealth of Massachusetts to continue the tradition of being
farnlhf
1 * and t0 provide knowledge for administrators,
cuity, and students to maintain, improve and make decisions con-
cerning administration, curriculum and instruction related to
career programs at the College.
You have been selected as one of the members of the College to helnin providing knowledge of career programs. Enclosed is a
questionnaire. After you finish reading this letter, please answer
the questionnaire and return it in the stamped self-addressed
envelope. If time does not permit you to answer the questionnaire
after you have read the letter, it is important to me to receive the
questionnaire within the next two weeks. This will enable me to
compile and analyze the data and disseminate the knowledge of the
results to administrators, faculty and students of the College for
their consideration for the 1971-72 school term.
I have discussed the proposed study with President Garvey, Dr.
L. R. Parkinson, Mr. J. S. Cummings, and Mr. Paul Berwick of
the College. We are jointly cooperating to obtain knowledge for
continuous educational programs improvement.
I would like to thank you in advance for your important contribution.
The contribution will help your school, the Occupational Education
Center of the School of Education, University of Massachusetts and
84
me in providing additional knowledge of career programs
NOTE: The questionnaire is for all
to contribute to the study. It is not
programs only.
members of the College selected
restricted to members in career
LET THE COMMONWEALTH OF MASSACHUSETTS CONTINUE INBEING A LEADER IN EDUCATION.
Yours truly,
Ellington C. Moore
Enclosures
appendix d
NEIL V. SULLIVAN
MM1SSIONER or EDUCATION
^c/ucatien/
M2 27r&m#nt S/lnae/
02///
March 22, 1971
Mr. Ellington C. Moore
Occupational Educational CenterSchool of Education
University of Massachusetts
Amherst
, Massachusetts 01002
Dear Mr. Moore:
community
V
col lege
1
study proposal
6 discusses
was discussed at thfmeetinfofthrao
0
^ r" y
°Ur letter
setts Community Colleges.
S t Board of the Massachu-
Thank you for your suggestions.
Si rely yours.
Neil V. Sullivan
Commissioner of Education
NVS/M1
(x uS/tA/^ra//u>/ts/ {j&mmi/n/Yy {Jc/ftys
25/ - Z/rre/, 'H&rcsA/r? C/605
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TELEPHONE: 756-3593
February 8, 1971
Mr- Ellington C. Moore
University of Massachusetts
Amherst, MA 01002
Dear Mr
. Moore
:
Thank you for including Quinsigamond Community College as an i n-Pnr-ma-M t
source in your study of Career Development Programs.
6 informational
Your suggestion for an interview seems to be an excellent means of ex-
thlTS^
information
.
and I feel that this personal contact will allow ushe opportunity to discuss in detail the procedure of admission.
If I had a catalog to forward to you, I would be happy to do so. We expected
been^eceived^
dig6St t0 our cataloS in January, but to date it has n3b
Enclosed is an outlined procedure for admission which should serve only
as a guide because what one institution means by "admitted" and "accepted"
may be different from another institution.
Hopefully we will be able to sit and chat real soon because Iin learning your ambitions as they are applied to the goal of
Education Center.
am interested
the Occupational
EJT/dms
Enclosure
E. Jay Tierney, Chairman
Committee on Admission
J/>« %omm<, nmea/tf o/ tJCmac/tuieU&
(/le ^Jocf Community 'Cc//nu7 ^cner
f7est 7$ct/<n±td6/e J2668
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Telephone 362-2131
362-2132
362-2133
February 1|» 1971
Mr. Ellington f. Moore
School of Education
University of Massachusetts
Amhe r s t
,
Ms s s . 01 0 OP
Dear Mr. Moore:
In reply to your letter of February 1 1 971 thave enclosed our catalog.
' * ' "
Our application procedure is outlined there.
opli cants are granted admission on a rollino
b sis by decision of the Admissions Commi I t»« ordenied admission and referred to our Sveninr
‘
Divi si on Programs
.
Criteria for admission
wo i.i Id prefer to discuss
is not explicit and I
th.es e with you in person.
Faculty Handbooks n re not available to the public
and only through the Dean of the college.
if I may be of further assistance to you, please
feel free to contact me.
Sine erely you r s
,
Koupcn Baker
Director of Admissions
KB/lrf
Enel .
Newton Junior College
A Division of the Newton Public Schools==z
Washington Park
Newtonvillb, Massachusetts
Telephone
: 969-9570
F ebruary 22, 1971
Mr. Ellington C. Moore
Occupational Education Center
University of Massachusetts
Amherst, MA 01002
Re: Career Development Programs
Dear Mr. Moore:
In response to your letter of February 1, 1971 we do not have any signifi-
cantly different procedures and criteria for admission to our career pro-grams. Where necessary differences are discussed with the individual
applicants as the need arises. As a municipally operated community col-
ege our situation is m some respects quite different from that of other
community colleges in Massachusetts. One important reason for this is
t at we give preference in our admission and in our service to the resi-dents of this city.
If you want further information, I would be glad to sit with you and discuss
our situation but I really feel that because of the nature of the college, we
are not a good example of what normally obtains in the average community
college. Just call or write for an appointment and I can explain this with,
I hope, more clarity.
Under separate cover we are sending you a copy of our college catalogue.
Sincerely,
Leo P. Judge
Dean of Student Personnel
89
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